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Review the NM SAT process for addressing
student behavior and how it fits into the RTI
model

Briefly discuss functions of behavior and FBA and
BIP process

Review available resources for teachers and SAT
. T



Resources

www.pbhisworld.com

www.interventioncentral.org

http://www.ped.state.nm.us/sat3tier/sat3tierModelComplete.pdf

http://www.eup.k12.mi.us/cms/lib/M101000134/Centricity/Domain/71/EUP Re

gional_Student_Assistance_Team_Manual.pdf

http://polkdhsd7.sharpschool.com/cms/One.aspx?portalld=3751798&pageld=46

87449
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www.pbisworld.com
www.interventioncentral.org
http://www.ped.state.nm.us/sat3tier/sat3tierModelComplete.pdf
http://www.eup.k12.mi.us/cms/lib/MI01000134/Centricity/Domain/71/EUP_Regional_Student_Assistance_Team_Manual.pdf
http://polkdhsd7.sharpschool.com/cms/One.aspx?portalId=3751798&pageId=4687449
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Challenging Behavior

What we are referring to when we

Any repeated pattern of behavior that interferes with learning
or engagement in pro-social interactions with peers and
adults.

ABehaviors that are not responsive to the use of
developmentally appropriate guidance procedures.

Arolonged tantrums, physical and verbal aggression, disruptive
vocal and motor behavior (e.g., screaming, stereotypy), property
destruction, self-injury, noncompliance, and withdrawal.
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Challenging Behavior Works

YChil dren engage i n c¢haliitwomkgpi
for them.

yChallenging behavior results in the child gaining access to
something or someone (i.e., obtain/request) or avoiding
something or someone (i.e., escape/protest).
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Challenging Behavior Communicates

yCommunicates a message when a child does not
have language.

yUsed instead of language by a child who has
limited social skills or has learned that challenging
behavior will result in meeting his or her needs.
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Rtl Framework Essential Understandings

High-quality instruction and differentiation for all students are essential
components of all tiers

Interventions become more targeted and increase in intensity in each successive
tier

There is a team approach of support for teachers, students, and families at each
tier.

Each school and district shall have an Rtl implementation bases on the NM Rtl
framework. The implementation of Rtl at each district and school may vary,
based on their individual implementation plan
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Tier 3

Individualized,
Intensive Intervention

Tier 2

Small Group Interventions

Tier 1

Classroom Intervention

Screening Assessment
Differentiated Instruction by Development Level
and Learning Style



CONTINUUM OF
SCHOOL-WIDE
INSTRUCTIOMAL &
POSITIVE BEHAVIOR

Tertiary Prevention:
Specialized
Individualized
Systems for Students
with High-Risk Behavior

SUPPORT

Primary Frevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group
Systems for Students
with At-Risk Behavior

6/6/2017
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Three-Tiered Rtl Model for Behavior and Social/Emotional Support

Select an approach:

» Cognitive Behavior Therapy/Counseling (CBT)
» FBA based BIP with repl behavior

» Wrap Around and other parent focused assistance
7 Inter-agency services

-

(High-risk Students)
Individual Interventions
(Likely to be sufficient for 3-5% of
students)

A

Select a behavior intervention:
» Self-monitoring
» Structured adult mentor program
(e.g., check in, check out)
» Daily home/school notes
» Behavior contracts
» Small group social skills or SEL training
» Escape Card
» Positive Peer Reporting

.
Tier 2
(At-risk Students)
Intensified classroom and small group
interventions
(Likely to be sufficient for 7-10% of students)

UNIVERSAL SCREENING

Tier 1
(All Students)
Culturally responsive environments,

» Positive Behavioral Supports (www.pbis.org)

» 16 proven proactive classroom management
strategies

» Social Emotional Learning (SEL) Curriculum

classroom st with accc on (www.casel.org)
planning » Firm, fair, kind, consistent teaching
(Likely to be suffi for 85-90% of studk » Positive rel. hips with all stud

» Physiology for learning instruction

\1ld|el, sleep, exercise, stress management)

http://www.pent.ca.gov/dsk/BlPdeskreference2013.pdf

10



Behavior [ Academics
Student centered phm:i‘ A - e
Customized Interventions.
Frequent progress monitoring to Frequent process monitoring to guide
guide intervention design Iintervention design.

Supplemental targed function -based skills
I!lldl ; Individual e
groups or
Frequent process monitoring to gulde IFMI Mlmmbw
Intervention des
[All students, All settings.
Positive behavioral axpectations AS Studeats.
explicitly taught and reinforced :v:-m based core curriculum
SEproncN Assessment system and
Assessment system and data based decision makeing.
based decision makeing.
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NM SAT Manual Tier 1

Core instruction and differentiation for all students

High quality teaching using differentiated instruction and data
based targeted interventions to ensure learning for all students

Proactive, preventative, and provides interventions at the earliest
point possible when academic or behavioral difficulties first arise.

Goal:vast majority of students respond successfully to higtyield
instructional strategies and differentiated instruction in Tier 1

12
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Team Supporting Tier 1 Interventions

Includes:
Professional learning communities (PLCs)
Data teams
Grade level teams
Content teams

Other school and districtbased supports aimed at improving core instruction

13
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NM SAT Manual Tier 2

Goal: to provide supplemental, strategic, and individualized support for at risk
(struggling or significantly advanced) students for whom Tier 1 instruction and

targeted interventions prove insufficient

The SAT gathers all available data, uses that data to hypothesize a possible cause
for the difficulty, and then design an individualized SAT intervention plan and

or behavioral intervention plan (BIP) if appropriate

Requires frequent progressmonitoring, so that fast adjustments can be made for
the at-risk student, if needed

14
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NM SAT Manual Tier 3

In NM, Tier 3 is special education and related
services for students with identified disabilities
under the Federal Individuals with Disabilities
Education Act (IDEA) and the state criteria for
gifted students.

15
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Where does the individualized support process start?

ql N “eeYno. GG, NAaGooOd, Nj ¢cliAnol 4 ! Nj
address behavior for an individual student in regular education who is not

responding positively to classroom or schoeWide behavioral interventions. Thus, a
student with frequent, persistent, or severe behavioral challengesneeds to be

l eUce! ' cen GO GlGoe ¢! 6- o6l ¢! 6 NYAA GT poe
the student, if appropriate) to talk about the concern. For students already eligible
Tln V'eeneYpPYlad Njl e ¥Td oenAnaT GYOI Njee! pYn
Program (IEP) Team will meet with the parent and student, if appropriate, about

this concern.

16
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FLOWCHART FOR
STUDENT ASSISTANCE PROCESSES

Student Experiencing
Difficulty

]

Documented General
« Education —{  Success!
Accommodation and

Continued
Difficulty

Interventions

l

Student Assistance Team
Referral with Parent
Notification

l

Additional
Accommodations and
Research-Based —f  Success!
Interventions
Documented

l

Continued
Difficulty/Re-Referral to
Student Assistance Team

1 Possible Further Actions:
1. i i

or
Team Decision s"fg"lﬂédlml ferral
i pecial Education referral
on Further Action e e
Further general education
interventions

ot ot

17
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Components That Should Be Considered Across All Tiers

At all tiers of intervention, it is important that stakeholders take into consideration
individualized student backgrounds, learning styles, and abilities, as those can greatly impact
student learning and behavior; can include but not limited to:

Learning preferences Educatorteaching style
The possible lack ofinstruction Mental and behavioral health
English language proficiency Socioeconomic status

While all of these factors have the ability to affect student learning, it is imperative
to remember thatregardless of background and experience, all students have the
ability to learn. The Rtl framework ensures all students have the opportunity to
learn to their fullest capacity.

18



Then what?

The SAT or the IEP Team may determine that it in order to study the situation
more effectively, it must analyze what triggers the problematic behavior through
conducting what is known as a Functional Behavioral Assessment (FBA). The SAT
or IEP Team will designate one or more school staff to conduct the FBA which
generally consists of record reviews, observations, and interviews. An FBA is
important because it may identify underlying reasons for the problematic behavior.
The results of the FBA provide a foundation for the SAT or IEP Team as it
develops informal interventions or a more formalized Behavioral Intervention Plan
(BIP) for the student, depending on the severity of the behavior.

6/6/2017
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KEY POINT OF LAW
EARLY INTERVENING SERVICES

o

IDEA 2004 Section 300.226 (b) allows funding for local
educational agencies to develop & implement
coordinated early intervention services for students K-12
who need additional academic and behavioral supports
to succeed in the general education environment

20
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Tier 1 Resources:
Start with the basics!

22
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Key Elements of Effective Classroom Management

http://www.pent.ca.gov/dsk/BlPdeskreference2013.pdf  Pages 214226

For teachers to use in self-evaluation of classroom organization and
management, during consultation with classroom staff, as a tool to prioritize
strengths and needs of a classroom.

Addresses learning environments, activities, instructional strategies & programs,
schedules, transitions, rules and procedures, student communication, personal
independence and competence, motivation, behavior, staff roles/responsibilities,
and documentation

23


http://www.pent.ca.gov/dsk/BIPdeskreference2013.pdf

Environmental Factors Survey Sec 12 pp 45

School:

o

Date:

Physical Conditions of the Environment YES

NO

COMMENTS/CONCERNS

Is the room clean? Are there any noticeable odors?

Is the lighting adequate for leaming?

Is the temperature comfortable?

Is the room (too man Does
each student have a desk and is it set to the appropriate
height?

Does the seating arangement provide for easy and safe
movement around the classroom? Can all students see/hear?

Is the environment visually over/under stimulating?

Is the noise level appropriate for a learning environment?
(consider fluorescent lighting, outside noise, etc.)

NO

COMMENTS/CONCERNS

Have students been taught how to manage unexpected
events? (i.e., fire drills, guest at the door, substitute teacher)

Are the students in the classroom developmentally compatible?
(i.e., size, age, cognition, achievement)

Are there any on-going peer/group conflicts which may be
detrimental to leaming?

Are conflicts (peer to peerlpeer to adull) addressed and
resolved?

The BIP Desk Reference
See www.pent.ca.gov

Section 12
Page 40f 68

6/6/2017
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Classroom Schedule and Curriculum

Expectations

Has the classroom/school schedule been clearly outlined and, if
necessary, taught?

YES

NO

'COMMENTS/CONCERNS

Do all students understand the schedule? Are all students able
to follow the schedule?

Have students been explicitly taught how to transition from one
activity to the next? Is there a signal to mark transition times?

Have students been explicitly taught the rules and expectations
of unstructured time? Is there a signal to mark unstructured
time?

Are all students in the classroom able to handle/cope with
unstructured time? |s there a plan for those who can't cope?

Is the level of instruction compatible with the ability (cognitive
and achievement) of all students? Are State Standards taught?

Is the classroom instruction provided in several modalities to

different leaming styles?

and States

YES

NO

COMMENTS/CONCERNS

Are teachers and staff educated to discem signs of anxiety,
challenged attention, depression, etc, in children?

Are resources/supports offered to families who lack basic
needs? (food, shelter, etc.)

Ave referrals consistently made to address vision, hearing and
other medical/health issues?

Are resources available and offered to address social
problems? (conflict resolution, anger management, social skills
training,

out-side counseling, etc.)

Is there a clear, consistent method to deliver prescribed
medications? Has the student been taught the procedure?

‘Adagted rom the Positve Enviormental Checklst by Alin. R W, Homer, R. H. & ONel R.E. (1969)

ugens, OR, Specialized Training Program, University of

‘The BIP Desk Reference
See www pent.cagov

Support. St and

Environments.

Section 12
Page 50f68

6/6/2017
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Environmental Variables to Analyze

Examples of Environmental Variables

Physical Setting

Sensory under or over stimulation: noise,
crowding, temperature, etc.; missing or present
materials, configurations of furmiture; work and
work space organization

Social Setting

Interaction pattemns in or around the student,
people present or absent: substitute teacher

Instructional Strategies, curriculum and
activities

Mismatch between learmer accommodation
needs and instructional components. This is
one of the most common predictors, examine
carefully. The team may discover evidence that
an accommodation plan is necessary to
increase student success.

Scheduling Factors

Specific times within the schedule; with or

without sequencing and transition supports;

absence of a visual schedule; unanticipated
in routine

Degree of Independence

Reinforcement and/or prompting intervals-levels
and types appropriate to foster independence;
consider functional communication avanlabdny

Degree of Participation

Social Interaction

Social communication needs of the student
matches participation opportunity and provision

of nec y supports for social interaction

Degree of Choice

Nnounotdmmakingandmgoﬁanon
options present in the environment.

6/6/2017
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Classwide Systems to Cue, Shape, and Model

Behavior: Strategies for Teachers
http://www.pent.ca.gov/dsk/BlPdeskreference2013.pdf Pages 230-250

Behavior support systems for whole groups of students rely on three principles:
drawing attention to rule-following behavior,
enlisting students as providers of reinforcement for their peers, and
utilizing naturally occurring classroom activities and/or privileges contingently.

These methods rapidly help teachers achieve a positive classroom environment
because they facilitate meeting the common needs of students of allages ~ | ONc
U! eeen OY_. UAI _ T 1 n WheNjibesd\joar n@dds akea@plyimaty | G-
difficult behaviors become much less prevalent and individual behavior intervention
plans much less likely to be needed.

27


http://www.pent.ca.gov/dsk/BIPdeskreference2013.pdf
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Tier 2 Resources:

The basics, plus a little
more!

28
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Peers-teachers from last
year, grade level, mentor
teachers

Instructional Coach

Your site based resources
ancillary providers (SLP,
OT, PT, RT, SW,
Counselor, SEIL)

Psychologist

District Behavior Specialist

29
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UNDESIRABLE BEHAVIOR NEEDS
TO BE ADDRESSED WHEN IT IS:

AFrequent,
APersistent, or
ASevere

30
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Guiding Questions to Ask

Is the Njii A n @shavjorNpncernspervasive or an isolated incident?

What positive behavior supports have beenimplementedin the classroom
to addressthe concerns?

Has the student beenreferred to the school counselor?

Has a parent conferencebeenscheduled?

What is the Njii A n deg¢hévjorNjke at home and has the parent noticed a
change?

Has a conference been scheduled with the behavior specialist, after
consultation with the school psychologist?

Has a functional behavior assessmentbeen conducted, and a behavior
intervention plan developedandimplemented?

31
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The Goal of Behavioral Assessment;

60 > Ynel 0YUO T Nelidoe! N
the same function met through alternative
acceptable methods, or:

|dentify methods of removing the need for student
Neldl pYO! N@ cl pY! Ol Y el

32
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Why is This Approach

Important?

A There is good reason to believe that
success In altering the misbehaviors
depends on identifying the likely causes
and purposes of the behaviors, as well
as finding ways to teach and promote
appropriate replacement behaviors that
serve t henctemsmea s t he
iInappropriate behaviors

33
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Form Versus Function

Do not confuse the form of the behavior with the function of the behavior.

The form of the behavior can be influenced by culture/subculture,
experience, disability, group affiliation, and sensory system (seeking
and/or avoiding input).

Regardless of the form of the behavior (what it looks like) analyze the
function of the behavior.

The team will need to: ask questions, observe, use data
collection/interview forms, and consider the antecedents, consequences

and contributing environmental factors.
|

34
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What are the 4 functions of Behavior?

YEverybody EATS!
YVE-Escape/Avoid
YA-Attention
yT-Tangible
Y S-Sensory (Automatic Reinforcement)

35
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YVE-Escape/Avoidd a task or demand/request

YA-Attentiond to get attention

yT-Tangibled access to something they want

y'S-Sensory (AutomaticReinforcement)d
feels,sounds, looks, smells, tastes good

36
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Why is a BIP Important?

Research shows that when teachers respond
to student misbehaviors only by
manipulating events following the
behaviors, they fail to teach the students
acceptable replacement behaviors.

37
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o~ WHATIS A BEHAVIOR
“SUNTERVENTION PLAN (BIP)?

A A BIP DESCRIBES SPECIFIC STRATEGIES
USED TO ADDRESS A PROBLEM BEHAVIOR,
SET A TARGET GOAL AND TO TEACH A
REPLACEMENT BEHAVIOR

A THESE STRATEGIES INCLUDE
ENVIRONMENTAL, INSTRUCTIONAL & OTHER
POSITIVE SUPPORTS, REWARDS, &
CONSEQUENCES

38
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REASONS FOR DEVELOPING and
DOCUMENTING BEHAVIOR
INTERVENTION PLANS

A BIPs (and Functional Behavior
Assessments) help solve problems, teach
skills, provide an aligned approach that is
outlined for team, inform evaluations and

particularly need for specialized
Instruction.

39
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OTHER REASONS FOR
DEVELOPING and DOCUMENTING
BEHAVIOR INTERVENTION PLANS

A They help a teacher understand how to manage
a chil dos e

40



6/6/2017

WHAT IS A FUNCTIONAL BEHAVIOR
ASSESSMENT (FBA)?

A AN FBA IS A METHOD FOR OBTAINING
INFORMATION ABOUT THE PROBLEM
BEHAVIOR THAT LOOKS BEYOND THE
PROBLEM (TARGET) BEHAVIOR AND
FOCUSES INSTEAD ON IDENTIFYING
FACTORS THAT MAINTAIN THE
BEHAVIOR

41
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WHAT SHOULD AN FBA

PROVIDE?

A THROUGH DATA COLLECTION, AN %},\
FBA SHOULD PROVIDE A CLUE TO s
WHEN AND WHERE A BEHAVIOR S
OCCURS, WHO IS PRESENT,

CONDITIONS UNDER WHICH IT IS
MORE LIKELY TO OCCUR AND
EVENTS THAT OCCUR BEFORE
(Antecedents) and AFTER
(Consequences) THE BEHAVIOR

Q)

42
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STEPS IN CONDUCTING AN FBA

1. DEFINE THE TARGET (PROBLEM
BEHAVIOR 554

defined in concrete terms that are easy
to communicate and simple to measure
and record

43
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STEPS IN CONDUCTING AN FBA

2. COLLECTION DATE/INFORMATION
about the behavior using both direct and
Indirect measures

A Direct measures: Ones in which you observe the
behavior (ABC forms, scatterplot)

A Indirect measures: Egs of these would be interviews,
teacher logs, Motivational Assessment Scale

44
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DO YOU ALWAYS NEED TO
COLLECT NEW DATA?

NO. If you have sufficient existing data, you can use it for
the FBA. (But you should still complete the FBA form.)

Af you are collecting new data, you need parent consent
for the FBA.

Af you are using existing data, you do not need parent
consent for the FBA.

45
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STEPS IN CONDUCTING AN FBA:

3. IS THE BEHAVIOR LINKED TO SKILL
DEFICIT OR A PERFORMANCE DEFICIT?

A SKILL DEFICIT: The child does not know how to do the
desired behavior

A PERFORMANCE DEFICIT: The child knows how to do
the desired behavior but does not consistently do so

46
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STEPS IN CONDUCTING AN FBA

4. CATEGORIZE THE BEHAVIORT Wh at 6 s t
function of the behavior?

47
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ELEMENTS OF A BIP

Problem Behavior and Target Goal

State the problem behavior in concrete,
observable terms

Identify a target goal, a related
adaptive, positive behavior that
can be taught & supported & is
worded in measurable, observable
terms

48
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ELEMENTS OF THE BIP

Replacement Behavior

An interim support that allows the student to meet the
hypothesized need while learning more generally
positive behaviors (such as the one listed in the target
goal).

For many students, the replacement behavior is not an end
goal in and of itself.

49
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ELEMENTS OF THE BIP

POSITIVE SUPPORTS/INTERVENTIONS
1. Environmental

Explain any modifications to the classroom
physical environment that can aid the
student (e.qg., break area, decrease
distractions

50
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ELEMENTS OF THE BIP

POSITIVE SUPPORTS/INTERVI
2. Curriculum/Instruction: <&,

Describe any ways that curriculum shoulo
be presented differently (shorten verbal
directives, provide notes, have student
record lecture)

51
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ELEMENTS OF THE BIP

POSITIVE SUPPORTS/INTERVENTION
3. Other/positive Supports:

Add any other supports in place (give
choices, visual schedules, visual timer,
social stories, sensory breaks)

52
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ELEMENTS OF THE BIP
REWARDS OR MOTIVATORS

Explain how the child will be reinforced for the
replacement behavior so he/she will be more
motivated to perform it than the inappropriate
behavior

53
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ELEMENTS OF THE BIP

CONSEQUENCES: =,
‘(

What will you do when the child displays the
problem behavior?

(E.g., ignore, reteach, redirect the child,
reconvene as a team to review)

54
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MONITORING OF BEHAVIOR

Progress Monitoring:

Data is collected in order to determine
whether the BIP is working (i.e., the
student is making progress on the
replacement behavior and the target goal)

55
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Progress Monitoring

A If a child is referred from SAT for a Special
Ed evaluation, the PM should still continue

A When interventions are first put in place,
the child may display an increase in target
behavior before displaying a decrease

56
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~
— 77 %

ealad 0O nO eéeuducel uUdecoe Udl
1. With implementer(s) review/observe for each element of plan being implemented.

2. If plan is being implemented:
Check data-is the plan really not working? If no data, how do you know?
Check for functional equivalency of replacement(s)?
Check for frequency of instruction of replacement opportunities for successful
practice built into schedule? (vs. just waiting for opportunities to use)

Check for efficiency of replacementis it easier to use the targeted behavior

because replacement isn't being prompted/shaped or reinforced?
Are coping behaviors also being instructed?

Check reinforcement-schedule? Used even when replacement prompted?
Meaningful?

If student is old enough (5th grade on usually), was the student involved in
assessment and plan development? If no, then back up and include, if yes, ask
them!

Any new "stuff" in class, home, etc.

57
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Problem Behavior Questionnaire Profile

http://polkdhsd7.sharpschool.com/UserFiles/Servers/Server_3751710/File/D7%2
PBS%20Behavior%20Intervention%20Website%20Resources/ProblemBehavior-

Survey.pdf0

58
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